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A guide to Getting it right for every child

Introduction

Every child and young person in Scotland is on a journey through life: experiencing rapid
development and change as they make the transition from childhood through adolescence

and into adulthood.

As they progress, some may have temporary difficulties, some may live with challenges that

distract them on their journey and some may experience more complex issues.

No matter where they live or whatever their needs, children and families should know that

they can find help and that the right support will be available to them.

We all want our children and young people to be fully supported as they grow and develop to
be:

Healthy ... experiencing the highest standards of physical and mental health, and supported
to make healthy safe choices

Achieving ... receiving support and guidance in their learning — boosting their skills,
confidence and self-esteem

Nurtured ... having a nurturing and stimulating place to live and grow

Active ...offered opportunities to take part in a wide range of activities — helping them to
build a fulfilling and happy future

Respected ... to be given a voice and involved in the decisions that affect their well-being
Responsible ... taking an active role within their schools and communities

Included ... receiving help and guidance to overcome social, educational, physical and
economic inequalities; accepted as full members of the communities in which they live and
learn

And above all, to be safe ... protected from abuse, neglect or harm

We want our children and young people to be successful learners, confident individuals,

effective contributors and responsible citizens.

Getting it right for every child — giving all children and young people the best start in life.
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A guide to Getting it right for every child

This guide provides an overview of the Getting it right for every child approach and
developments so far. It provides information on emerging national thinking, building from the
work of pathfinders and existing good practice and the learning from the 2008 road show
events. It shows how the Getting it right for every child practice model and tools can be used
locally to complement practitioners’ own materials and processes to improve practice and

ultimately secure better outcomes for children and young people.

The document contains various hyperlinks to the Scottish Government website

http://www.scotland.gov.uk/gettingitright where more detailed information can be found.

Please refer to the website to keep up to date with any subsequent versions of the tools and

model described here and to access any additional resources.

This guide is relevant to all those involved or working with children and young people,
including practitioners working in adult services with parents and carers. Everyone working
with children, young people and their families needs to be aware of the Getting it right for
every child approach and how it can have a positive impact on outcomes for all children and
young people.

The guide is in sections to make it easier to incorporate new thinking and practice as it
develops. It can be updated over time as Getting it right for every child implementation
develops and key pages may be amended and re-issued in agreement with partners. The
guide sections are version controlled and new or updated sections will be promoted via the

Scottish Government website http://www.scotland.gov.uk/gettingitright/publications

The practice model and tools in this guide help effect change across culture, systems and

practice and are designed to help children and young people achieve their full potential.
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Key Web Links

Getting it right for every child (GIRFEC):
http://www.scotland.gov.uk/gettingitright

Convention of Scottish Local Authorities (COSLA):
www.cosla.gov.uk

Association of Directors of Education in Scotland (ADES):
www.adescotland.org.uk

Association of Directors of Social Work (ADSW):
www.adsw.org.uk

Police:
www.scottish.police.uk

Scottish Children's Reporter Administration (SCRA):
WWW.Scra.gov.uk

Highland’s Children:
http://www.forhighlandschildren.org/

Highland Pathfinder:
http://www.forhighlandschildren.org/htm/girfec/girfec.php

GIRFEC Learning Community:
http://www.scotland.gov.uk/gettingitright/LearningCommunity

NHS Scotland:
http://www.scotland.gov.uk/topics/health

Scotland’s Health on the Web:
http://www.show.scot.nhs.uk

Other Web Links:

National Qutcomes:
http://www.scotland.gov.uk/Topics/Health/care/JointFuture/NationalOutcomes

The Government Economic Strategy:
http://www.scotland.gov.uk/Publications/2007/11/12115041/0

An overview video of Getting it right for every child can be viewed at:
www.scotland.gov.uk/gettingitright
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SECTION 1: What is Getting it right for every child?

Getting it right for every child is the foundation for work with all children and young people

and will also affect practitioners in adult services who work with parents or carers.

It builds from universal health and education services and drives the developments that will
improve outcomes for children and young people by changing the way adults think and act to
help all children and young people grow, develop and reach their full potential. It requires a
positive shift in culture, systems and practice across services for children, young people and

adults.

Getting it right for every child is a fundamental way of working that builds on research and
practice evidence to help practitioners focus on what makes a positive difference for children
and young people and act to deliver these improvements. Getting it right for every child
threads through all existing policy, practice, strategy and legislation affecting children, young

people and families.

Applying a Getting it right for every child approach to improve outcomes for children and

young people contributes directly to the 15 national outcomes agreed by the Scottish

Government and Convention of Scottish Local Authorities (CoSLA). Several of the outcomes
apply directly to children and young people and the way agencies work to help them become
successful learners, confident individuals, effective contributors and responsible

citizens.

The delivery of the outcomes will support the overall strateqy of growing the Scottish

economy in order to develop full opportunities for all.

For children and families Getting it right for every child means:
e They will feel confident about the help they are getting
e They understand what is happening and why
e They have been listened to carefully and their wishes have been heard and understood

e They are appropriately involved in discussions and decisions that affect them
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e They can rely on appropriate help being available as soon as possible
e They will have experienced a more streamlined and co-ordinated response from

practitioners

For practitioners, Getting it right for every child means:
e Putting the child or young person at the centre and developing a shared understanding
within and across agencies
e Using common tools and processes, considering the child or young person as a whole,

and promoting closer working where necessary with other practitioners

For managers in children’s and adult services, Getting it right for every child means:

e Providing leadership and strategic support to implement the changes in culture, systems
and practice required within and across agencies to implement Getting it right for every
child

e Planning for the transition as staff in agencies move from the current working processes

to the new child centred processes

Changing information systems to support practitioners

A significant development over the next few years will be the new version of the national
eCare framework that will further support information sharing. The existing framework
already supports controlled messaging of information about child protection issues, and is
being rolled out across Scotland in 2009. The next version of the framework is being
developed in parallel, to support electronic sharing of information about children and young
people to aid decision making surrounding their needs. The system is also being designed to
ensure strictly controlled access to information, yet give ready access to those practitioners
who need to know who else may be involved with a child or young person. More information

on the development of the eCare framework is available on the Scottish Government Data

Sharing and Standards website.
In the future, practitioners will be expected to record information using shared language,

structured around a standard practice model, sharing key relevant information through the

eCare framework.

V1.0 (Word Formatted Version —03/09/08) 7


http://www.scotland.gov.uk/Topics/Government/DataStandardsAndeCare

Bringing this information together from all involved agencies will allow a chronology and/or a
child’s virtual shared record to be created. When two or more agencies are working together
for a common purpose a child’s virtual shared record could be created if appropriate to do so.
This record will be an amalgamation of relevant participating agency information viewed as a

single entity.

To begin to make sense of the information requirements for practice a national forum called
the Children’s Information Sharing Group (ChISG) is being set up to look at governance and

information standards issues. More information on the draft information sharing model can be

found on the Getting it right website.

For children, young people and families the information system changes will mean:
e Being asked for consent to share information as appropriate so that they will not have to
tell their story to different agencies, and so that the right support can be provided more

quickly, when it is needed.

For practitioners the information system changes will mean:
e Being prepared to change current practice to fit in with the developing model and with

appropriate information sharing in an electronic environment.

For managers in agencies working with children, young people and adults the
information system changes will mean:

e Understanding how local IT developments will begin to support the model of information
sharing and support changed practice to deliver improved outcomes for children and
young people. At a strategic level it also means considering what new governance and
accountability mechanisms may need to be created to support the Getting it right for

every child approach.
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SECTION 2: Getting it right for every child: the approach

Getting it right for every child promotes action to improve the well-being of all children and
young people. Eight areas of well-being have been identified as areas in which children and

young people need to progress in order to do well now and in the future.

Getting it right for every child reflects an approach to working with children and young people
that is underpinned by shared principles and values. It recognises children’s rights and builds

on the strategic pillars of Scottish Government policy for children and young people and the

concordat.

To help children and young people achieve their well-being, Getting it right for every child is
supported by 10 core components. These can be applied in any setting and circumstance

where people are working with children and young people.

Children and young people’s well-being and their well-becoming are at the heart of Getting it

right for every child and can be illustrated by the following diagram

Well-being \

Active

Nurtured

Having opportunities to
g :fr:n?l;rls"e%t inr:;ﬂ‘:n‘: take part in activities
additional help if needed or, R
where this is not possible, c.,nuib.f;: to healthy
in a sultable care setting growth and

development, both at
home and in the
community

Achieving
Being supported and guided
in their learning and in the
development of their skills,
confidence and selfesteem
at home, at school, and in
the community

Respected
Having the opportunity, along
with carers, to be heard and
invalved in decisions which

Responsible
Having opportunities and
encouragement to play active
and responsible roles in their
schools and communities and
where necessary, having
appropriate guidance and
supervision and being
involved in decisions that

for every child

Healthy
Having the highest
attainable standards of
physical and mental health,
access to suitable
healthcare, and support in
learning to make healthy
and safe choices

Included
Having help to
Safe overcome social,
Protected from abuse, educational, physical
neglect or harm at home, and economic
at school and in the inequalities and being
accepted as part of the
community in which
they live and learn

community
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There are eight indicators of well-being: healthy, achieving, nurtured, active, respected,
responsible and included and above all, safe. The Well-being Indicators are the basic
requirements for all children and young people to grow and develop and reach their full
potential. Children and young people will progress differently, depending on their
circumstances but every child and young person has the right to expect appropriate support
from adults to allow them to develop as fully as possible across each of the Well-being
Indicators. The well-being wheel also shows the connections between children and young
people’s well-being now, and their well-becoming in the future. The Scottish Government and
its local government partners in the Concordat have an ambition that all Scotland’s young
people will be successful learners, confident individuals, effective contributors and
responsible citizens. This depends very much on how well they have been supported to
develop their well-being. All agencies in touch with children and young people must play their
part in making sure that young people are healthy, achieving, nurtured, active, respected,

responsible, included and, above all, safe.

The Getting it right for every child approach

The Getting it right for every child approach is about how practitioners across all services for
children and adult meet children’s and young people’s needs, working together where
necessary to ensure they reach their full potential. It promotes a shared approach and

accountability that:

¢ builds solutions with and around children, young people and their families
e enables children and young people to get the help they need when they need it
e supports a positive shift in culture, systems and practice

e involves working together to make things better

The approach has been developed to reflect the principles of The Children’s Charter and is in
line with the UN Convention on the Rights of the Child. It builds on For Scotland’s Children
and other reports about children and young people’s well-being. It is supported by a number
of strategic pillars being put in place to help all children and young people, including The

Early Years Framework; Curriculum for Excellence; Better Health, Better Care. Itis also
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reflected in the policies and strategies designed to support children and young people in

specific circumstances, such as those who are or may be:

e experiencing mental health problems, self-harming or at risk of suicide
o affected by disabilities or minority issues

e in need of additional support for learning

¢ looked after, cared for in kinship care, or privately fostered
e in need of sexual health advice

e in need of protection or who present a risk to others

o affected by substance misuse

o affected by domestic abuse

e exposed to trafficking

e young runaways

¢ in need of compulsory measures

e offending or engaged in anti-social behaviour

e young carers

e asylum seekers or unaccompanied asylum seekers

e in receipt of benefits or housing support

e homeless or living in poverty

e who are at points of transition

The core components of Getting it right for every child

Getting it right for every child is founded on 10 core components which can be applied in any
setting and in any circumstance. They are at the heart of the Getting it right for every
approach in practice and provide a benchmark from which practitioners may apply the

approach to their areas of work.

1. Afocus on improving outcomes for children, young people and their families based on
a shared understanding of well-being

2. A common approach to gaining consent and to sharing information where appropriate
An integral role for children, young people and families in assessment, planning and

intervention
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4. A co-ordinated and unified approach to identifying concerns, assessing needs,
agreeing actions and outcomes, based on the Well-being Indicators

5. Streamlined planning, assessment and decision-making processes that lead to the
right help at the right time

6. Consistent high standards of co-operation, joint working and communication where
more than one agency needs to be involved, locally and across Scotland
A Lead Professional to co-ordinate and monitor multi-agency activity where necessary

8. Maximising the skilled workforce within universal services to address needs and risks
at the earliest possible time

9. A confident and competent workforce across all services for children, young people
and their families

10. The capacity to share demographic, assessment, and planning information
electronically within and across agency boundaries through the national eCare

programme where appropriate

Together the Well-being Indicators and the core components make up the Getting it right for

every child approach to meeting children and young people’s needs.

The approach is underpinned by common values and principles and by shared models, tools

and practices that are designed to support work with children and young people. These are

all described in sections 3 and 4.
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SECTION 3: Getting it right for every child: values and principles

Common values and principles are at the heart of the Getting it right for every child
approach. The Getting it right for every child values and principles build from the Children’s
Charter and reflect legislation, standards, procedures and professional expertise. The values
and principles bring meaning and relevance at a practice level to single agency, multi agency
and inter agency working across the whole of children’s services. They provide a common
platform for working with children and young people which all practitioners and professionals

can draw from.

Getting it right for every child: values and principles

The Getting it right for every child approach is underpinned by common values and
principles which apply across all aspects of working with children and young people. Values
and principles are reflected in legislation, standards, procedures and professional expertise
and are for everyone with a part to play in promoting the well-being of children and young
people. The values and principles are:

Promoting the well-being of individual children and young people: this is based on
understanding how children and young people develop in their families and communities and

addressing their needs at the earliest possible time

Keeping children and young people safe: emotional and physically safety is fundamental

and is wider than child protection

Putting the child at the centre: children and young people should have their views listened

to and they should be involved in decisions that affect them

Taking a whole child approach: recognising that what is going on in one part of a child or

young person’s life can affect many other areas of his or her life

Building on strengths and promoting resilience: using a child or young person’s existing
networks and support where possible
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Promoting opportunities and valuing diversity: children and young people should feel
valued in all circumstances and practitioners should create opportunities to celebrate

diversity

Providing additional help should be appropriate, proportionate and timely: providing

help as early as possible and considering short and long-term needs

Supporting informed choice: supporting children, young people and families in

understanding what help is possible and what their choices may be

Working in partnership with families: supporting wherever possible those who know the
child or young person well, know what they need, what works well for them in their family and

what may not be helpful

Respecting confidentiality and sharing information: seeking agreement to share
information that is relevant and proportionate while safeguarding children and young people’s

right to confidentiality

Promoting the same values across all working relationships: recognising respect,
patience, honesty, reliability, resilience and integrity are qualities valued by children, young

people, families and colleagues

Making the most of bringing together each worker’s expertise: respecting the
contribution of others’ and co-operating with them, recognising that sharing responsibility

does not mean acting beyond a worker’'s competence or responsibilities

Co-ordinating help: recognising that children, young people and families need practitioners
to work together, when appropriate, to provide the best possible help

Building a competent workforce to promote children and young people’s well-being:

committed to continuing individual learning and development and improvement of inter-

professional practice.
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All of the values and principles are relevant at all times but some are particularly relevant
when working in a multi-agency environment. By placing children and young people at the
centre of policies, activity and planning and by having common principles and values we can

secure better outcomes.

The values and principles text is also on the website
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SECTION 4: Getting it right for every child: the approach in practice

The Getting it right for every child approach in practice builds from the foundation of support
available in the family, in the community and universal services. In practice Getting it right for
every child needs shared tools and models and an understanding of how practitioners
approach action with children and young people and how agencies work together. This
approach requires a Lead Professional to co-ordinate support when two or more agencies
are working together to support a child.

The Well-being Indicators are used to record observations, events and concerns and as an
aide in putting together a child’s plan and the My World Triangle and the Resilience Matrix

are used to gather, structure and assist in the analysis of information.

The Getting it right for every child practice model supports practice to ensure action can be
taken to improve outcomes for the child or young person. It also supports the recording of
information in a consistent way that allows it to be collated when needed to provide a shared
understanding of the child or young person’s needs.

Building a network of support around each child or young person
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Getting it right for every child aims to have in place a network of support to promote well-
being so that children and young people get the right help at the right time. This network will
always include family and/or carers and the universal health and education services. Most of
the child or young person’s needs will be met from within this network. Only when support
from the family and community and the universal services can no longer meet their needs will
targeted and specialist help be called upon to help. Only when voluntary measures no longer
effectively address the needs or risks will statutory measures to help the child or young

person be considered.

The Lead Professional role

When two or more agencies need to work together to provide help to a child or young person
and family, there will be a Lead Professional to co-ordinate that help. The role of the Lead

Professional is:

e to make sure that the child or young person and family understand what is happening at
each point so that they can participate in the decisions that affect them

¢ to be the main point of contact for children, young people, practitioners and family
members, bringing help to them and minimising the need for them to tell their story
several times

e to promote teamwork between agencies and with the child or young person and family

e to ensure the child’s plan is implemented and reviewed

e to be familiar with the remit of other agencies

e to co-ordinate workers who have specific roles or who are carrying out direct work or
specialist assessments

e to ensure the child or young person is supported through key transition points,
particularly any transfer to a new lead professional

e to ensure the information contained in the child’s virtual shared record (where there is
one) is accurate and up-to-date.

More information about the role of the lead professional can be found on the getting it right

website.
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The Getting it right for every child practice model and tools

When assessment, planning and action are needed, practitioners can draw on the Getting it
right for every child practice model which combines knowledge, theory and good practice.

The tools in the model can be used in a single or multi-agency context. The model:

e can be used by practitioners in all agencies who are working with children, young
people and their families to facilitate a pathway to getting help that is appropriate,
proportionate and timely

e provides a framework for agencies to structure and analyse information in a consistent
way that can be used to understand a child or young person’s needs, the strengths and
pressures on them, and consider what support they might need

e defines needs and risks as two sides of the same coin.

It promotes the participation of children, young people and families in gathering information

and making decisions as central to assessing, planning and taking action.

The components of the practice model have been designed to ensure that information about
children and young people is recorded in a consistent way by all agencies. This should help
in providing a shared understanding of a child or young person’s needs and identifying
concerns that may need to be addressed.

Therefore, in all children’s services, recording of routine information needs to align with the
way information is recorded in the practice model for children or young people who may need
additional help. Information recorded in universal agency systems may become critical in
understanding a child or young person’s journey when he or she requires either enhanced
single agency or multi-agency support. This routine information may be of immense value in

assessing a child or young person’s additional needs.

In the future an electronic information system will allow information recorded using the

practice model to be shared more easily between agencies where this is appropriate.
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The Getting it right for every child Practice Model
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There are three main components in the practice model:
e the My World Triangle
e eight Well-being Indicators

e the Resilience Matrix

The My World Triangle introduces a mental map that helps practitioners understand a child
or young person’s whole world. It can be used to explore their experience at every stage,
recognising there are connections between the different parts of their world and, in

assessment, can be used to explore needs and risks.

The eight indicators of well-being have been identified as areas in which children and young
people need to progress in order to do well now and in the future and they allow practitioners

to structure information which may identify needs and concerns and to structure planning.

The Resilience Matrix can be used in a single or multi-agency environment. It supports
practitioners to analyse the more complex information they have gathered, using the My
World Triangle and other sources and plot it on a blank matrix so that the balance between

vulnerability and resilience, and adversity and protective factors can be weighed.
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There are six parts in the Getting it right for every child practice model. Practitioners will
combine some or all of these parts in the way most appropriate to the child or young person’s

needs:

e Using the Well-being Indicators to record and share information that may indicate a
need or concern and then take action as appropriate

e Using the My World Triangle (and where appropriate specialist assessments) to explore
this information and to gather further information about a child or young person’s
needs

e Using the Resilience Matrix to help organise and analyse information when
necessary

e Summarising needs against the Well-being Indicators

e Constructing a plan and taking appropriate action

e Reviewing the plan

Using the well-being indicators to record & share information and to record concerns

The Well-being Indicators are used in a number of ways. They can be used to structure the
recording of information about a child or young person, under whichever headings are
appropriate, to record their progress in universal services. In the future, this will allow

relevant information to be shared more easily.

In some cases, recording progress using the Well-being Indicators will allow practitioners to
identify concerns that only become apparent from cumulative information or collated single

agency or multi-agency records.

The Well-being Indicators can also be used to structure recording of a specific concern that
may be raised with or by practitioners that may need further assessment or action, for
example, not doing as well in school as expected. A concern can be an event itself, or a
series of events, or attributes, which affect the well-being or potential well-being of a child or
young person, for example, missing appointments for health checks. A concern might be a
fact, an attribute or a characteristic of someone associated with the child or young person
which does not take the form of an event (again something that might make the child or
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young person vulnerable), for example, living in a family where a parent may be misusing
drugs or alcohol. Parents, children and young people themselves may have concerns that

they bring to the attention of practitioners.

The Well-being Indicators are also used when a plan is being constructed or reviewed, to

summarise the child or young person’s needs that will be addressed in the child’s plan.

There are five questions practitioners need to ask themselves when they are concerned

about a child or young person:

e What is getting in the way of this child or young person’s well-being?

e Do I have all the information | need to help this child or young person?
e What can | do now to help this child or young person?

e What can my agency do to help this child or young person?

e What additional help, if any, may be needed from others?

When practitioners have sufficient information to know what needs to be done to support the
child or young person, then they can ensure help is put in place without delay either by a

single agency or more than one agency.

Using the My World Triangle (and where appropriate specialist assessments) to gather
further information about a child or young person’s needs

When working with children and young people the My World Triangle can be used at every
stage to think about the child or young person’s whole needs and risks.

It is particularly helpful to use the My World Triangle to gather more information from other
sources, possibly some of it specialist, to identify the strengths and pressures in the child or
young person’s world. This may include, for example, information about health or learning,
offending behaviour or information about issues affecting parenting.

The My World Triangle promotes a model of practice that considers the child and young
person’s needs and risks as well as the positive features in their life. Strengths and pressures
are given equal consideration and can be structured around the triangle. Information
gathered should be proportionate and relevant to the issues in hand. In many cases, it will

not be necessary to explore every area of the triangle in detail but only look at those relevant
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to any presenting issue. However, it is still important to keep the child or young person’s
whole world in mind and provide immediate help where necessary while continuing
assessment.

My World Triangle

Everyday

Being healthy care & help

Guidance,
supporting me to
make the right
choices

Learning to
be responsible

Learning &
achieving

Keeping me safe

Becoming g i
independent, Kﬂ?Wll';g :hat is
looking after 99'"%' :he':.PPe"
Being able to myself _/  Being there
communicate Enjoying iy ding for me
family & my family's history &
friends background & Play
Confidence in beliefs encoumgémgrrr
who I am & fun

O Work

opportunities for
my family

Support from
family, friends
& other people

Comfortable
& safe
housing

Local
resources

Belonging

The whole child or young person: Physical, Social, Educational, Emotional, Spiritual & Psychological development

Using the My World Triangle allows practitioners to consider systematically:

¢ how the child or young person is growing and developing
e what the child or young person needs from the people who look after him or her

e the impact of the child or young person’s wider world of family, friends and community.
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What I need from the People who Look After Me

£
This V%a . safe
: ¢ Ca . \{eeillng e me and eﬁf—rdsing .

ament.
-t'wene;ss and endad 4
Love, emotiona! mi’;“::é ;ienpwple wiho €an be re:;ii.gn

1 the chitd SNG‘JF‘.?D.%E[M chiid

o
res :
to recognise a‘;dwhup{; "6 the people v;f:,rwatxa M
! 2 fre there 55U o5 the chitd frust?

emotiond r;n uiar
has a partict .qnificance? Whe fyeness N
ot pamcular signi Aty and respons ; :
\fghgﬁ:are sufficient emotional Egeﬂr*lmt:nt? what is the et t:r \/ 5 %e gemﬂ'n
e child's current T3 e s between siglings: 0‘1; Chf'»b‘/gﬂfas a::.n S8ty 1N ¢ Ry
e ity and qualty of FEE0 10 issues bethes? it e 79 pec Wil e chy 0ty n
ernpers of the household? DO B8 ore issues within Ucatiny g 7500, %fhw m 5
.;n ct on their 2bilty 0 par:: i family’s aBily ik i Y ticg, e chfffg':hmvn- %é;%”g g
tarnly historY that impinge i o 5es g f.s' %e 5 el Q"::t;,:,g’ hﬁ"??e P ¥
Chig20! agperegre™ engg 2 11 Dry o g e
Moung D>, 90 50 %0 1€ chi 9 2
”Q%Sw;’s; rﬁc,t-,._,e byse ’l'a"s/maunﬂg
. g, s bs iy
GuldancE su 5 E.Enf-o f}'}me @%’E&; " e
s SUpporting SIF e ) © At 5 S
to make the Rj e Wishegs Tamp s 35 g, *t
Value: 'ght Choices 2200 g
young Ee?;' ance and boundaries, Mai '
0N what | ing clear to the child/

appr DPriate modelli respon !
3 ng behaw, 585 to behavioy
res Iour th r I .
- pansible adult expe s Isﬂt represents autonomous s goj Oy
eated with consideration and r the child/young person % hg to h g M’E[’
€ Chiles,

Understanding my Gan the - s
Family's Background & Beliefs hos; to i of;;"o oo Woung Membes:
! o, arf; n Hersan s
Family and cultural history; issues of spirituality and faith. : pﬂrs(;ne;ﬂ_fs, g "Bl and haneste;’?er Wmho“'sﬂﬁo ;;5}
Do the child’s /young person’s significant carers foster an s m;%r)ns anqrh‘ aboy Boyp i be el
understanding of their own and the child's background — S Mg brzefs Which fo Moy Widlgy ‘,m-‘y ang
their family and extended family relationships and their Persy ;t;‘?: w;:;zq iy 1€ Chig - CES,
Fing grc? for the. Ver. Froung
Mes Chilg . Sitiy,

cial, ethnic and cultural heritage given

due prominence? Do those around the child/yound person of

respect and value diversity? How well does the child Change, Young
understand the different relationships for example

”\ with step relationships, different partnerships gtc.?

origins. Is their ra

V1.0 (Word Formatted Version —03/09/08) 24



My Wider World

Fron,
ey Mrop 1001 5, / iy, Fr¥ ds
3 f r
g Cag 0;%”3 a:‘,'sh], on up'pﬂ t Fapeo e
i, Whn% g > ;?’Go;aneg% “ﬁ%' the S ther R nehips
Stugy, M to g g 5t asoe PEer o2t apg.-SChog, cial SUpPO™ " e famnily
tnhtﬂfagéu ‘9-50:; ® hig 3:?,;’?0’&%:}6 ysorks of fard angtﬁ and UNOSS: e e m'r'l'
Megp o Can &:‘#nf Per Fg;”ea amjng"’d Ne ndparents: s can th 2y ¢ the fam!
- th ara e 2sP ract
I) %%%m eary, ?‘4";? o e ana friends: WheL e “egah:t?b'las o lost & s of
OF the oign Wgg 0 spe ¥ oF e etworks? AL Tamie, | draw 0"
it

gnough Money —
n adequate 1n70
Has the family Of v:;:;gand ZDW E L needsd-:l\zg""e
et day to day “fe oy and disadvantag® S0l e
problems of POVETE Loy income Manadte ' enefit
opportunites? 18 BOUE T lems of deBtS” 2 equate
benefit of all? fre th to red? I8 and leisure
Hitlem need @ ke pa in scha ills?
(=1 Cere the Ch“d can ta | tel'eﬁt-c' and sk
10 € vities and pursue s
Work Opportunities for My
Family
Are there local ; .
rewarding work? Cupra) s O training and
of work and employment. s uppm"f;ngctaﬁuns
Person’s ey AL e you
feer aspirations and opportunitias,
%‘:?.:L ang 7€ cor,
i g IS o IS, Y, ey,
i Fﬂurt A I
Cfung aygmbibs?i;mﬂt Part jn a;ﬁﬁe&s
L a""d I
there,ESidiange <al iy, m";ﬂ'qruﬁ;”“”ﬁan
Local Resources the chij d,;"f .Drejw?crggﬂa} faith ;"E‘nﬁg, :a;ﬂmh
: OF Yo > A e, IOl S
Resources which the child/young person and family g Der&,n:"’ﬂms afre:é_-e
can access for leisure, faith, sport, active lifestyle. Dilty tey £ NG
Projects offering support and guidance at times of tin?
ctress oF transition. Access to and local information
about health, childcare, care in the community,
specialist services.
. —

V1.0 (Word Formatted Version —03/09/08) 25



Using the Resilience Matrix to analyse information from the My World Triangle and
other sources

The concept of resilience is fundamental to the well-being of children and young people and
is used in assessments by practitioners from many agencies. Practitioners can use the
Resilience Matrix to make sense of the strengths and pressures from the My World Triangle
along with any specialist assessments and to identify the areas where help should be
focused. They can group the information around the four headings of resilience, vulnerability,
protective environment and adversity so that the balance of strengths and needs can be
judged. A detailed explanation - Using the Resilience Matrix - is available on tools and

resources pages of the Getting it right for every child website.

The Resilience Matrix

Resilience

Characteristics that
enhance normal
development under
difficult conditions

A

Adversity Protective
environment

Life events or

circumstances posing >

a threat to healthy
development

Factors in the child’s
environment acting as
buffers to the negative

effects of adverse
experience

Vulnerability

Characteristics of the
child, the family circle
and wider community
which might threaten
or challenge healthy
development

Adapted from Daniel, B., Wassell, S. and Gilligan, R. (1999) Child Development for Child Care and Child Protection
Workers, Jessica Kingsley Publishers Ltd., London and Philadelphia and Daniel, B. and Wassell, S. (2002) Assessing and
Promoting Resilience in Vulnerable Children, Jessica Kingsley Publishers Ltd., London and Philadelphia

Published by kind permission of the authors and Jessica Kingsley Publishers Ltd., London and Philadelphia
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Summarising needs against the Well-being Indicators

When the child or young person’s needs are clear they can be summarised using the Well-
being Indicators to develop a plan for action. Well-being Indicators can be used to identify
priorities, construct a description of what needs to change to improve the child or young
person’s well-being and the expected outcomes.

Constructing a plan and taking appropriate action

In the Getting it right for every child approach, any child or young person who requires
additional help should have a plan to address their needs and improve their well-being. This
may be a single agency plan. When two or more agencies are involved there will be a multi-

agency ‘child’s plan’ co-ordinated by a Lead Professional.

Where necessary Getting it right for every child integrates and co-ordinates plans developed
by different agencies. It looks to practitioners to work in accordance with legislation and
guidance but also expects agencies to think beyond their immediate remit, drawing on the
skills and knowledge of others as necessary and thinking in a broad, holistic way. For
example, a care plan for a child looked after by the local authority, a health care plan, or an
individualised education plan should be incorporated within the child’s plan where the child or

young person’s circumstances require this.

Every plan, whether it is single or multi-agency, should include and record:
e reasons for the plan
e partners to the plan
¢ the views of the child or young person and their parents or carers
e asummary of the child or young person’s needs
e what is to be done to improve a child or young person’s circumstances
e details of action to be taken
e resources to be provided
e timescales for action and for change
e contingency plans
e arrangements for reviewing the plan
¢ lead professional arrangements where they are appropriate

e details of any compulsory measures if required
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Information on the detail of planning for children and young people can be found in The
Getting it right for every child “Guidance on the Child’s or Young Person’s Plan” Scottish
Executive 2007.

Reviewing the plan

It is important to look at whether the actions taken have achieved the outcomes specified in

the plan and what changes or further action, if any, are required.

In reviewing the outcome of the plan with the child or young person and family, there are five

essential questions practitioners need to ask:

e What has improved in the child or young person’s circumstances?
e What if anything has got worse?

e Have the outcomes in the plan been achieved?

e If not, is there anything in the plan that needs to be changed?

e Can we continue to manage the plan within the current environment?
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SECTION 5: Keeping up to date with Getting it right for every child

Getting it right for every child is a dynamic programme of activity that continues to be
informed by developments in the Getting it right for every child Pathfinders and Learning

Partnerships and the ongoing evaluation of the approach.

To keep you up-to-date with emerging thinking there is a Getting it right for every child

Website, a Newsletter and a Learning Community.

We hope this guide gives you a clear understanding of how Getting it right for every child is
developing and provides you with tools and information that will support your local

implementation plans.

We recognise that Getting it right for every child is a long term programme. We expect it will
take many years to achieve change across culture, systems and practice across all
professions and disciplines for the benefit of all children, young people and families. It will
also take time for a coherent approach to the development of policies, strategies and
legislation affecting children and young people to become a reality.

This guide brings together the Getting it right for every child approach as a practical working
resource for practitioners, managers and planners. It will be updated as new developments
inform practice and to reflect information from the evaluation of the pathfinders and the work

of learning partners’ when it is available.

Please refer to the Getting it right for every child web pages to keep up to date with

developments. Updates may also be sent to you if you subscribe to the Getting it right

Partner Newsletter. If you are a member of the Learning Community, or work with someone

who is, you can also keep up to date and participate in on-going developments, thinking and

discussions.
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Getting it right for every child contact details:

Getting it right for every child team
Children, Young People and Social Care
Safer Children, Stronger Families
Scottish Government

Area 2B(N)

Victoria Quay

Edinburgh EH6 6QQ

Tel: 0131 244 7389

E-mail: gettingitrightforeverychild@scotland.gsi.gov.uk

Web: http://www.scotland.gov.uk/gettingitright
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